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in the development of the mind of the young child, it is necessary for the child to rely
at the earliest stages upon observation of actual things and natural objects rather than
upon books and reading. Pestalozzi devised a whole series of object lessons in order to
give full play to the child's senses of sight, touch, and sound and as the means of
acquainting him with the fundamentals of language, number, and form. Plants,
animals, special models, tools, drawing, modeling, music, and geography were impor-
tant items in PestalozzFs program for developing the perceptive faculties. Such
methods made a startling impression upon educators accustomed only to the reading
of books, memorizing, and reciting. Pestalozzi's emphasis upon proceeding from the
particular to the general, from the concrete to the abstract, was particularly impressive
at a time when children were learning Latin with little understanding of its meaning.
Most important of all, Pestalozzi's methods were so systematically developed
that it was soon recognized that a new kind of teacher training was necessary.
Henceforth, teachers would need to study the nature of the child more closely in order
to guide his development properly and to adjust instruction to his requirements and
interests. Once this need had been recognized, an enormous step forward had been
taken. At last primary schoolteaching could be looked upon as a profession that
required special and professional preparation and not merely as a task for someone
who could do little more than make quill pens or whittle strong birch rods—and use
them. Pestalozzi made a lasting contribution to the rise of the modern professional
educator who needed to know pedagogy and understand the learner as well as know
the rudiments of the subject he was trying to teach.
Conducting his schools at Burgdorf and Yverdon with sympathy and gentleness,
Pestalozzi tried to recapture the ideals of a sound family life with its emphasis upon
mild discipline, loving care for children, and religious and moral inspiration. He
broadened the conception of what the primary school curriculum should contain and
perhaps more than any other single person, helped to introduce into it instruction in
geography and nature study, drawing, and music, along with the more commonly
accepted studies of reading, writing, and arithmetic. After Pestalozzi the truly modern
primary school education could no longer be routine parroting limited to the three
R?s. His were perhaps the first schools of joy and love to gain wide attention. But this
was not the mood of nineteenth century Germany.
Reliance upon piety and moral instruction as a means to the development of
loyalty to the nation became important in German elementary schools. History and
literature extolling Germany were put into the curriculum as a means of instilling
national loyalties, and physical education as a foundation for military training. In
these ways social and educational traditionalism began to regain the upper hand as the
short-lived liberal trends came under attack soon after the Congress of Vienna in 1815.
Pestalozzian ideas of the regeneration of society through education began to give way
to religious, disciplinary, and military obedience. Frederick William III valued educa-
tion, not as a modernizing agency for the reform of society, but as a means of making
the common people satisfied with their lot, happy in their appointed place, and loyal
to the king. By 1830 the hopes of the liberals for an integrative system were dashed,
and a disjunctive two-track system of education was firmly established—elementary
schools for the common people (yolkschuleri) serving over 90 percent of the popula-

